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Abstract – For many years, researchers have been dedicated to exploring effective methods to enhance the educational environment, focusing on both teaching strategies for educators and learning techniques for students. A key area of their investigation is the effective assessment of students. They have proposed various assessment methods, including portfolio assessment. This innovative approach offers a modern alternative to conventional evaluation techniques by combining continuous reflection with the presentation of academic work, enabling students to showcase their development and progress over time. This study specifically aimed to examine the impact of portfolio assessment on the reading skill enhancement of first-year English as a Foreign Language (EFL) students at Mohamed Cherif Messaadia University in Souk Ahras, Algeria. To achieve this goal, two main research methods were utilized: a questionnaire distributed to students for quantitative data collection and interviews with teachers for qualitative insights. The results indicated a significant positive effect of portfolio assessment on improving students' reading skills, thereby validating the hypothesis that this method is an effective strategy for enhancing reading capabilities among EFL learners. Based on these findings, it is advisable for educators to persist in utilizing portfolio assessment as a beneficial tool for promoting students' reading proficiency, ultimately aiding in their overall academic achievement.
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Introduction
Reading serves as the foundation of education, granting individuals access to knowledge and fostering intellectual curiosity. However, the cultivation of robust reading skills extends beyond conventional assessments, which often measure reading comprehension through standardized tests or isolated evaluations that primarily emphasize factual recall. Such methods frequently fail to acknowledge the holistic aspects of reading, overlooking the vital connections between critical thinking, vocabulary enhancement, and engagement with diverse texts. Portfolio assessment has emerged as an innovative approach, gaining traction for its capacity to encapsulate the complexities of students' reading development and offer a more comprehensive framework for evaluating reading proficiency. By assembling and analyzing a curated collection of students' work over time, portfolios effectively illustrate the evolution of their reading comprehension and engagement.
II.Assessment Definitions
The assessment process is an essential and continuous aspect of education, designed to evaluate students' performance both throughout the academic year and at its conclusion. This ongoing evaluation allows educators to track student progress and achievements effectively. Assessment can be understood from multiple angles. The Dictionary of Education (1989) defines assessment as the method of measuring the quality and quantity of learning and teaching through various techniques. It comprises two key components: teachers and learners, as noted by Sadler (1989), who emphasizes that assessment is a constructive learning process reliant on continuous feedback between both parties. This process aims to assess the accomplishments of both students and teachers in relation to established learning objectives. Sadler further differentiates between summative assessment and assessment for learning, indicating that summative assessment, which reports on students' status at the end of a course for certification, contrasts with assessment for learning, which focuses on summarizing student achievements. He points out that while summative assessments can significantly impact educational and personal decisions for students, they are inherently passive and do not directly influence learning outcomes. Furthermore, Pophan (2008) emphasizes that learning assessment encompasses a dual approach, where teachers assess their teaching methods and students modify their study strategies in response. Additionally, the assessment process is designed to monitor learners' progress in conjunction with learning strategies, as Heritage (2012) affirms that assessment for learning is implemented throughout the educational journey to ensure that students' current performance aligns with the intended learning objectives.
The above defintions ara agree with other defintions that assessment  for learning is an operation that concerns the evalution the teacher s’ method and the leaner s’ effort.

III. Types of Assessment

Researchers have aggreed that there are three kinds of assessment: diagnostic assessment, formative assessment, and summative assessment.

A.Diagnostic Assessment 
The diagnostic assessment is essential in the educational process as it methodically identifies a student's abilities and competencies. This assessment emphasizes three primary aspects: the student's strengths, areas requiring improvement, and existing knowledge. By leveraging this information, educators can create tailored learning plans, differentiate their instruction, and apply effective teaching strategies that address the varied needs of their students McTighe (2005). Consequently, student achievement will be improved, and the learning environment will thrive.
B.Formative Assessment
Formative assessment encompasses a variety of practices that culminate in feedback, enabling educators to uncover further capabilities, improve student learning—particularly through real-time evaluations—and expedite the teaching and learning process. This approach can be utilized for grading purposes or not, and it includes various written and oral activities such as posing questions, completing quizzes, engaging in role-playing, and producing drafts. The primary objective of formative assessments is to ascertain students' comprehension of the material prior to administering a summative assessment McTighe ( 2005).
C..Summative Assessment
Summative assessment, often referred to as learning assessment, is an evaluation method that measures a student's performance at the conclusion of a specific timeframe. As noted by Gronlund and Brookhart (2016) and Mogboh and Okoye (2019), this type of assessment takes place at the end of a learning period and offers a comprehensive evaluation of student achievement in relation to predefined standards or learning objectives. A key feature of summative assessment is its definitive nature, as it signifies the conclusion of a learning phase, usually at the end of a unit, course, or academic term, during which students' knowledge and skills are thoroughly evaluated (Sah, 2021; Stiggins, 2002). 



Fig1. Types of Assessments

IV. Portfolio Definition
The concept of a portfolio has its roots in the Fine Arts field, where it is primarily utilized to display an artist's body of work (Hosni, 2017). In an educational context, portfolios serve a dual purpose: they not only showcase students' efforts but also act as a valuable assessment tool to measure their progress and achievements over a designated timeframe. These contributions are typically organized within a journal, file folder, or box, as noted by Javanmard and Farahani (2012). Moreover, portfolios represent a progressive alternative to conventional methods of collecting students' assignments and grades (Fiktorius, 2012). The advantages of utilizing portfolios are manifold; they significantly enhance students' critical thinking skills, problem-solving capabilities, independence in learning, creativity, and overall personal development. However, it is important to recognize that the successful implementation of portfolios requires a substantial commitment from both educators and students alike (Cirocki,2013).
V. Types of Portfolio
In their 1997 publication, "An Introduction to Using Portfolios in the Classroom," Danielson and Abrutyn categorize portfolios into three distinct types: working portfolios, display portfolios, and assessment portfolios.
A.Working Portfolios
This category of portfolio is meticulously crafted to provide a comprehensive evaluation of several key components in the educational ecosystem: the efforts of students, the strategies employed by teachers, and the level of parental involvement in their children's education. 
For students, the portfolio acts as a reflective space where they can critically assess their own work. It encourages them to take ownership of their learning journey by identifying their strengths—such as particular skills or subjects in which they excel—and recognizing their weaknesses, which may highlight areas needing improvement. 
From the teachers' perspective, the portfolio provides valuable insights into the effectiveness of their instructional strategies. By analyzing student work and feedback, educators can discern which teaching methods resonate with their students and which may require adjustment.
Parental involvement is another critical aspect addressed by this portfolio. It serves as a bridge between home and school, encouraging parents to take an active role in their children's education. By reviewing the portfolio, parents can gain a clearer understanding of their child's progress, strengths, and areas for growth. 
B.Display portfolios
The second category of portfolio is the display or showcase portfolio, which serves as a curated collection that highlights various successful activities and accomplishments of the student. This type of portfolio is specifically designed to be presented to different audiences, effectively conveying the message, “This is who I am. This is what I can achieve.” The activities included in a showcase portfolio may encompass a wide range of projects, performances, and other significant undertakings that reflect the student’s skills, interests, and growth.According to Danielson and Abrutyn (1997)” while portfolios can contain students‘ written assignments, videos, projects, resumes, and testimonials, they may also include ―a project from scouts or a poem written at home”.The showcase portfolio plays a crucial role in bolstering the student's self-esteem. Students gain a sense of pride in their work and a deeper understanding of their own abilities. This recognition can significantly increase their engagement in learning activities and encourage them  to pursue further achievements.
C.Assessment Portfolios
The concept of portfolio assessment pertains to the compilation of various student activities and results to assess their accomplishments and development. It is suggested that such a portfolio should align the products created by students with their corresponding outcomes. For instance, Danielson and Abrutyn (1997, pp. 3-4) state that if the curriculum outlines requirements for persuasive, narrative, and descriptive writing, the assessment portfolio ought to feature examples of each writing style. Likewise, if the curriculum emphasizes mathematical problem solving and communication, the portfolio should contain entries that reflect both aspects, potentially within a single entry.
To ensure that the portfolio is effective and meaningful, it is essential that the contents align closely with the educational outcomes specified in the curriculum. For example, as highlighted by Danielson and Abrutyn (1997, pp. 3-4), if the curriculum delineates specific requirements for different types of writing—such as persuasive, narrative, and descriptive writing—then the assessment portfolio should include representative samples of each writing style. This not only demonstrates the student's proficiency in various forms of writing but also provides evidence of their ability to adapt their skills to meet different communicative purposes.
Table1. Portfolio Types
	Types of Portfolio
	Carachteristics

	Working Portfolios
	meticulously crafted, students, teachers and parents are involved in the learning process

	Display Portfolios
	Showcase portfolios, students are the most  active element in the learning process, students’ self-esteem realized

	Assessment Portfolios
	Focus on different students’ activities, encourage learners’ self-reflection and crtitical thinking .



VI.Content of the Portfolio 
The portfolio generally consists of a diverse array of components derived from personal contributions, collaborative efforts, instructional materials, and additional resources , as noted by Mokhtaria (2015).
A.Personal contributions encompass a range of academic and pedagogical accomplishments, including but not limited to: degrees, course enrollments, syllabi, teaching methodologies, reading lists, assignments, innovative course projects, educational materials, and instructional advancements.
B.Collaborative resources include outputs resulting from student coursework and various recognitions, such as course evaluations, honors, awards, and testimonials from alumni regarding the quality of instruction received.
C.Instructional materials are reflected in the activities and achievements that occur between educators and students, with the educator serving as the facilitator. This includes student performance on pre- and post-course assessments, graded assignments accompanied by faculty feedback, student publications or presentations at conferences, and correspondence that demonstrates faculty support for student career development.
D.Additional activities may involve recordings of teaching sessions, participation in off-campus educational initiatives, and invitations to deliver guest lectures in other academic settings.

 
Fig.2. Portfolio content

VII.Statement of the Problem
The effective teaching and learning of reading require a substantial degree of knowledge and skill from both educators and students. This interactive relationship is essential, as it creates an environment conducive to active participation in the learning process. Educators need to have a comprehensive understanding of reading strategies, literacy development, and the varied needs of their students. Likewise, students should be equipped with the abilities to navigate texts, understand content, and critically evaluate information. One effective strategy to improve learners' reading skills is the use of assessment techniques. Conventional assessment techniques, such as standardized testing, do not adequately address the complexities of language acquisition, particularly in reading. These traditional approaches often rely on standardized and simplistic assessments that emphasize rote memorization and basic comprehension, which can result in diminished engagement and motivation among students, who may feel alienated from the learning experience. In contrast, portfolio assessment of reading skills has shown effectiveness in encouraging active learning and self-reflection. This method enables students to gather a body of their work over time, illustrating their progress and development as readers. However, further research is still needed to explore the impact of this technique on students' reading abilities.
VIII. Aim of The Study
The aim of this study is to highlight the significance of employing portfolio assessment in evaluating students' reading skills. This topic warrants discussion to enhance their reading abilities, which is a critical skill necessary for improving their proficiency in the English language.
This study aims to investigate the central inquiry: To what extent does portfolio assessment play a role in improving students' reading skills? 
XI.Methodology
A.Participants 
This research study engaged a total of 80 first-year students enrolled in English as a Foreign Language (EFL) courses, as well as 10 instructors from the English department at the University of Souk Ahras, located in Algeria. The student participants were selected through a random sampling method, ensuring a diverse representation of the first-year cohort. In addition to the students, the study also included the participation of 10 EFL teachers, who contributed their insights and expertise to the research process.
B.Research design
To collect both qualitative and quantitative data, A questionnaire was distributed to 80 students and 10 EFL teachers to gather both qualitative and quantitative data. This questionnaire comprised a range of questions related to reading skills, assessment techniques, portfolio assessment, and the practicality of applying these strategies in classroom environments.
C.Procedures
Students’ Questionnaire
To efficiently and effectively collect a substantial amount of data, students were invited to respond to a series of questions regarding their perceptions of their reading skills during reading sessions, as well as to share their opinions and experiences related to portfolio assessment and its influence on reading abilities in English as a Foreign Language (EFL) contexts. The questionnaire consists of sixteen (16) questions divided into three (3) sections, each featuring a variety of question types. Some questions are open-ended, prompting respondents to provide comprehensive answers and explanations, while others are close-ended, requiring students to select the correct answer from a limited range of options or to respond with a simple yes or no. The first section primarily aimed to collect general information about the students. The second section focused on their overall perceptions of reading skills, containing eight (8) questions dedicated to this topic, and also examined the effects of portfolio assessment on these skills. The third section sought to capture the learners' views on portfolio assessment, aiming to understand their attitudes towards the implementation of this assessment framework. This section included six (6) questions that investigated the assessment methods used by teachers to evaluate students' reading proficiency, particularly emphasizing the role of portfolios in both learning and assessment processes. Lastly, the subsequent section addressed the use of portfolio assessment, highlighting the participants' experiences in utilizing portfolios to evaluate their reading capabilities.
Teachers’ questionnaire
In this research, the investigator developed a paper-based questionnaire, which was distributed to 10 English as a Foreign Language (EFL) instructors within the English department to collect relevant and dependable data. The teachers were identified as the primary source of information for this study. Consequently, the questionnaire was employed to explore the teachers' views and attitudes towards the implementation of portfolio assessment. The questionnaire includes a total of 10 questions, featuring both open-ended and closed formats, aimed at eliciting detailed responses from the teachers and allowing them to express their viewpoints, insights, and teaching experiences. These questions are divided into two main sections. The first section seeks to gather information about the teachers' educational qualifications, teaching experience, and instructional strategies. The second section contains questions pertaining to the teachers' comprehension of portfolio assessment and its practical use. Out of the 10 teachers who received the questionnaire, only 7 provided responses.
D.Results and Discussion 
[bookmark: _2afmg28]This study aimed to explore the effects of portfolio assessment on students' reading abilities, highlighting the significance of this approach and contributing to the broader research landscape regarding the use of portfolio methods. The researcher chose to employ a questionnaire as the data collection instrument, which yielded the following results:
Initially, there is a significant gender imbalance among the participants, with a predominant number being female. This finding aligns with previous research that suggests women generally have a greater propensity for language learning than men. Recent studies conducted by Van Der Slik et al. (2015) and Wightman (2020) indicate that gender influences learning preferences and strategies in language acquisition, with women often more inclined to utilize metacognitive strategies that enhance effective language learning. Moreover, the majority of students are aged between 18 and 21, suggesting that young adults are more actively involved in language studies. Recent research on this demographic has shown that they are predictive of various outcomes in language acquisition, including academic success and demonstrated proficiency. Students with higher levels of L2G are more likely to remain committed to their language learning efforts, especially when confronted with difficulties (Oxford & Khajavy, 2021). Additionally, many students are driven by the aspiration to improve their career prospects and expand their job opportunities, as proficiency in English has become increasingly essential for securing employment on a global scale. Numerous studies, including those by Mae O (2021) and Asio & Quijano (2023), have underscored this notion, reinforcing the idea that acquiring the English language opens up job opportunities.
Table 2 : English learning gender categories  and objectives
	Gender
	Category
	Purpose

	Female 85%
	18-19 70%
	Job opportunity

	Male 15%
	20-21 30%
	



Furthermore, an analysis of reading habits has uncovered various patterns in students' reading behaviors, both in academic settings and during their leisure time. While a considerable portion of students engages in reading outside of class, there is a marked difference in how often they read and the types of content they select. Supporting the research conducted by Saaid & Wahab (2014), it was found that 62.2% of university students read digital content for enjoyment, 18.1% for research, and 12.7% for academic purposes . Nonetheless, it is important to acknowledge that despite many students' enjoyment of reading, a significant number report challenges in fully understanding the materials they encounter. This underscores the urgent need for strategies focused on improving vocabulary and comprehension skills. Research by Chen & Lee (2019) demonstrates a positive relationship between vocabulary knowledge and reading comprehension, which aids in the easier interpretation of texts.
Table3. Students’ reading preferences
	Students’ reading materials
	Students enjoying reading  
	Students’  reading time

	Articles, newspapers 38%
	Yes76%
	Outside classroom 66%

	e-books,  web short stories 15%
	No 23%
	Inside classroom 34%

	Physical books, short stories, 47%
	
	



[bookmark: _Hlk195720750]In terms of assessment methods, a considerable majority of students express a strong preference for portfolio assessment compared to traditional approaches. They argue that portfolio assessment provides benefits such as constructive feedback, the ability to track progress, and the promotion of ongoing reading habits. However, a minority of students still favor traditional assessment methods, highlighting the diverse learning preferences within the student body. Educators, in this context, demonstrate a thorough understanding of the objectives and advantages of portfolio assessments. Recent research supports the positive perspectives of both teachers and students regarding the effectiveness of portfolios. These findings suggest that a substantial majority of both students and educators favor portfolio assessment over conventional evaluation methods for skill enhancement. This is consistent with Caner's (2010) study, which investigated the performance of Turkish ELF students using portfolio assessment. While students indicated a preference for traditional paper-and-pencil tests as a summative assessment tool, they collectively recognized that portfolio assessment significantly aided their learning. Several challenges were noted, including time limitations and differing levels of student engagement. Nevertheless, proponents of portfolio assessment underscored its essential role in developing various student skills, particularly individual and cognitive abilities. Clark (2010) reinforces this idea, asserting that portfolios allow students to effectively apply metacognitive knowledge and skills. Furthermore, teachers noted the positive influence of portfolio assessment on students' reading proficiency, further affirming its value as an evaluative instrument. A crucial aspect of portfolio assessment is reflective writing, which promotes self-assessment and encourages a deeper engagement with learning materials (Boumediene et al., 2017).
Table3. Students and teachers assessment prenfrences
	Portfolio assessment 
	Traditional assessment 
	Impacts of portfolio on students’ reading skills
	Impacts of portfolio on students’ habits

	Students 71%
	29%
	64% 
	82%

	Teachers 100%
	



X.Conclusion	
This research seeks to investigate the influence of portfolio assessment on the reading abilities of students. The results indicate that this assessment method is advantageous in improving a range of skills, especially in reading, while also offering educators critical insights into the developmental progress of their students. However, it is important to note that the current body of literature addressing this topic is relatively sparse. There is a significant deficiency in effective strategies that can aid in the practical application of this assessment technique, as well as obstacles related to data collection processes. Consequently, further research is essential to bolster teaching effectiveness and enhance learning outcomes within this area of study.
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